[image: ]
	EDLA309369 Literacy Education 2_2016
	
	Claire Shinners, S00163052



 
Assessment Task 3- Oracy and Writing Skills using My Place by Nadia Wheatley and Donna Rawlins
PART A: RATIONALE and PART B: LESSON PLANNING TEMPLATES 
Plan for the Teaching of an ORACY and WRITING Strategy for Year 5 using a fictional text
STUDENT NAME: Claire Shinners							STUDENT NUMBER: S00163052
INTRODUCTION 
This unit of work uses chapter 1928 of My Place (Wheatley & Rawlings, 2008), which focusses on the life of Bridie, an Irish immigrant living in Australia. The unit is designed so that students will write a persuasive text, requiring these grade 5 students to form an opinion and build an argument, using evidence as support. This unit also focusses on developing the oral language skills, which is particularly important due to the large number of students who are learning English as an additional language.
RATIONALE  
This unit of work uses the text, My Place (Wheatley & Rawlings, 2008), which is an information narrative that combines facts of various time periods in Australia with the lives of fictional characters. This book uses these characters, settings, and events to not only transfer knowledge, but to connect the reader with the characters (Wing Jan, 2015). 
We also used the online resources for My Place, as a means of comparing the text types, but also to consolidate the students’ learning and gain greater insights into life in the 1920s. Using iPad’s and classroom computers to explore the online resources for My Place, students build upon their knowledge and understanding, which may enforce or even challenge their ideas leading to new, deeper knowledge (Seely Flint, Kitson, & Shaw, 2014).
At the beginning of this unit, the class create and build a work wall, which is used to discover new and unfamiliar words. The word wall aims to expand students’ vocabularies and prompt discussions about how language may change or remain the same over time. The work all allows all students to access these unfamiliar words, which will assist EAL students to articulate their thoughts and ideas, as well as being used as a resource during writing tasks (Houle & Krongness, 2001).
[bookmark: _GoBack]Students were group in a variety of ways throughout this unit of lessons. For some lessons, students were placed in small groups of similar abilities, so that the teacher can use targeted instruction approaches, by guiding and scaffolding the learning which was tailed to the students’ needs. The verbal interactions that take place within the small group activities, allow for learning that encourages EAL students to feel confident, and be given equal opportunity to speak with their peers (Hertzberg, 2012; Winch, Johnson, Holiday, Ljungdahl & March, 2001). 
One of the aims of this unit was for students to be familiar and confident with persuasive texts. For this to be achieved, there was a gradual release of responsibility in the teaching instruction, from whole class activities, to guided instruction, collaborative learning and then finally to independent learning (Fisher & Frey, 2013). Some tasks were modelled by the teacher to give students a clear representation of that is being asked of them, and what success looks like (Hattie, 2009).



LESSON PLANNING
[bookmark: OLE_LINK1]Literacy Unit learning intentions
In this unit, we are learning to:
· Build our vocabulary and develop oral language skills.
· Understand the paragraph structure of a persuasive text.
· Write a persuasive text based on My Place.
Learning behaviours 
I need to:
· Work collaboratively and respectfully in a group, practicing speaking clearly and precisely, and actively listening to others.
· Manage my own learning to independently write a persuasive text.
· Reflect and act on feedback in order to improve my writing.


LESSON 1 
	Learning Intentions
	Structure
	Resources
	Assessment Criteria and Success Criteria

	We are learning to:
identify and define unfamiliar terms from a text.
	WHOLE CLASS FOCUS: 
Read My Place.
Identify and define unfamiliar words from the text. Add these words to this unit’s word wall.

TASK: 
Small groups of like abilities. Identifying and defining unfamiliar words from episode 9 of My Place: Bridie. Add new words to word wall.

DIFFERENTIATION STRATEGY: 
EAL students work with teacher using transcript and Children’s Chores clip to identify and define unfamiliar words.

OUTCOMES REQUIRED:
Students have identified and defined unfamiliar words to add to their understanding and the word wall.
	· My Place, Wheatley, N., & Rawlins, D. (2008). Newtown, Australia: Walker Books
· My Place, episode 9, Children’s Chores scene http://www.myplace.edu.au
· Transcript of Children’s Chores scene from episode 9
· iPads & computers
· Dictionaries

VC code[s]:
“Understand that the pronunciation, spelling and meanings of words have histories and change over time (VCELA333)”

Elaboration[s]:
“exploring examples of words in which pronunciation, writing and meaning has changed over time, including words from a range of cultures”
	Assessment Type
Teacher will check definitions and discuss with students where necessary. 


Success criteria for whole class
I am doing well if I …
have added new information and/or descriptive language to the word wall.

	Language features of this text type examined in this lesson:
Vocabulary
	
	
	

	INSTRUCTIONAL STRATEGY/IES CHOSEN:
Read aloud and modelled writing for whole class.
Guided writing for small group.
	PROMPTING QUESTIONS:
· Did you hear or see any words that you don’t understand or are unfamiliar?
· What do you think that might mean?
· Does this word still mean the same today?






LESSON 2 
	Learning Intentions
	Structure
	Resources
	Assessment Criteria and Success Criteria

	We are learning to:
Form a position on a statement and support that position with ideas.
	WHOLE CLASS FOCUS: 
Poise the statement: “Life harder for children in 1920s than it is children of today”. 30 second discussion with partner about whether the agree or disagree.
Students line up along the classroom, left side agree with the statement, right side disagree, and the middle neither agree nor disagree.

TASK: 
Split class into the three groups above. Together they brainstorm reasons why they agree, disagree with this statement. 
Ideas are written down onto poster to be displayed next to the growing word wall.

DIFFERENTIATION STRATEGY: 
EAL students will be partnered with a student with higher ability to help scribe their responses and ideas.

OUTCOMES REQUIRED:
Students have developed a list of ideas supporting their argument.
	My Place, Wheatley, N., & Rawlins, D. (2008). Newtown, Australia: Walker Books 

VC code[s]:
“Plan, draft and publish imaginative, informative and persuasive print and multimodal texts, choosing text structures, language features, images and sound appropriate to purpose and audience (VCELY329)”


Elaboration[s]:
“using vocabulary, including technical vocabulary, appropriate to purpose and context”
	Assessment Type
Teacher will review the agree and disagree posters’ arguments.
Informal observations 

Success criteria for whole class
I am doing well if I …
can articulate reasons why I agree or disagree with the statement.

	Language features of this text type examined in this lesson:
Main idea of the persuasive text
	
	
	

	INSTRUCTIONAL STRATEGY/IES CHOSEN 
Collaborative learning groups
	PROMPTING QUESTIONS:
· Was life harder for children in the 1920s than it is for children today?
· How do you know this?






LESSON 3 
	Learning Intentions
	Structure
	Resources
	Assessment Criteria and Success Criteria

	We are learning to:
Find evidence to prove our main and supporting ideas.

	WHOLE CLASS FOCUS: 
Watch episode 9: Bridie.
Complete Venn diagram exploring the ways in which Bridie’s life is similar and different to the lives of the students.

TASK: 
Finding evidence to support our arguments.
Individual work, but students with similar arguments may sit together to focus and direct their exploration.
Students start to write their drafts.

DIFFERENTIATION STRATEGY: 
Teacher supports with EAL students by acting as a scribe when discussing the supporting ideas and reasons.

OUTCOMES REQUIRED:
Students have found evidence to support the main and additional arguments, and have begun writing their persuasive text.
	· My Place, Wheatley, N., & Rawlins, D. (2008). Newtown, Australia: Walker Books 
· My Place, episode 9: Bridie http://www.abc.net.au /abc3/my place/ narrowband/1928
· http://www.myplace.edu .au
· iPads
· Computers

VC code[s]:
“Plan, draft and publish imaginative, informative and persuasive print and multimodal texts, choosing text structures, language features, images and sound appropriate to purpose and audience (VCELY329)”

Elaboration[s]: 
· “using research from print and digital resources to gather and organise information for writing” 
· “using vocabulary, including technical vocabulary, appropriate to purpose and context”
	Assessment Type
Informal observations of students’ work and discussions with peers and teacher.


Success criteria for whole class
I am doing well if I …
can back up my ideas with evidence from the text.

	Language features of this text type examined in this lesson:
Main ideas, & Supporting reasons and evidence of persuasive texts
	
	
	

	INSTRUCTIONAL STRATEGY/IES CHOSEN 
Independent learning and shared writing.
	PROMPTING QUESTIONS:
· What parts of the texts make you think that?
· How can you explain it so that someone will agree with you?






LESSON 4 
	Learning Intentions
	Structure
	Resources
	Assessment Criteria and Success Criteria

	We are learning to:
Review and edit a peers’ work with a focus on vocabulary and structure.
	WHOLE CLASS FOCUS: 
Review and edit a persuasive text. Focus on structure of text and the vocabulary used.

TASK: 
In pairs of like ability, students review and edit a peer’s draft persuasive text. Use feedback form and order of persuasive texts as a guide.

DIFFERENTIATION STRATEGY: 
Teacher will also review and edit work of EAL students.

OUTCOMES REQUIRED:
Students have edited a peer’s work and had their own work edited.
	· My Place, Wheatley, N., & Rawlins, D. (2008). Newtown, Australia: Walker Books
· Persuasive text example
· Peer feedback form

VC code[s]: 
“Reread and edit own and others’ work using agreed criteria for text structures and language features (VCELY330)”

Elaboration[s]: 
“editing for flow and sense, organisation of ideas and choice of language, revising and trying new approaches if an element is not having the desired impact.”
	Assessment Type
Teacher can collect the peer feedback forms once they are no longer needed by student.

Success criteria for whole class
I am doing well if I …
can give constructive feedback to my peer.
And if I …
can use my peer’s feedback to improve my writing.

	Language features of this text type examined in this lesson:
Structure of persuasive text. The supporting reasons and evidence of persuasive texts and vocabulary.


	
	
	

	INSTRUCTIONAL STRATEGY/IES CHOSEN 
Shared writing for the whole class. Collaborative learning for pairs.
	PROMPTING QUESTIONS:
· Has your peer’s work followed the structure of a persuasive text?
· Would their writing make sense to someone in another class?






LESSON 5 
	Learning Intentions
	Structure
	Resources
	Assessment Criteria and Success Criteria

	We are learning to:
write a persuasive text and present a summary of our arguments to the class.

	TASK: 
Students work independently to finalise their persuasive writing text. 

WHOLE CLASS FOCUS: 
Students tell the class the main idea and supporting evidence of their persuasive writing.

DIFFERENTIATION STRATEGY: 
EAL students can read from their written work.

OUTCOMES REQUIRED:
Students have written a persuasive text arguing if life was easier or harder for children in the 1920’s.
	My Place, Wheatley, N., & Rawlins, D. (2008). Newtown, Australia: Walker Books, 

VC code[s]:
“Plan, draft and publish imaginative, informative and persuasive print and multimodal texts, choosing text structures, language features, images and sound appropriate to purpose and audience (VCELY329)”

Elaboration[s]:
“planning a report on a topic, sequencing ideas logically and providing supporting detail, including graphics, sound and visuals to enhance audience engagement and understanding (VCELY338)”
	Assessment Type
Students’ persuasive pieces collected as summative assessment.
Informal observation of students’ oral language when presenting their main idea.

Success criteria for whole class
I am doing well if I …
can articulate the main idea of my argument in three sentences or less.

	Language features of this text type examined in this lesson:
Structure of persuasive text. The main reasons and evidence of persuasive texts and vocabulary.

	
	
	

	INSTRUCTIONAL STRATEGY/IES CHOSEN 
Independent writing
	PROMPTING QUESTIONS:
· How can you say that in three sentences?




 
WORD COUNT TOTAL: 1880 words
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